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Foreword
The Board of Studies NSW has collaborated with schools and the NSW AECG to
develop this DVD and handbook as a resource to support schools in embarking
on their own journey. This project reflects on the critical nature of the
relationship between schools, Aboriginal parents and Aboriginal communities,
and the importance of building meaningful and sustainable relationships.
The DVD and handbook share the journey of four schools that the Aboriginal
Curriculum Unit of the Office of the Board of Studies has worked closely with
over a period of time. The schools have been building a genuine and
collaborative relationship with their local Aboriginal community through working
together on curriculum-based projects. The aspirations shared by the school and
the community for their children are reflected in these projects. The projects
are linked to specific syllabus outcomes in key curriculum areas, and use local
Aboriginal community involvement and expertise to make the curriculum
engaging and relevant for Aboriginal students.
Each of these projects was embarked upon as a journey, and the people
involved will share with you both the expected and unexpected outcomes of
building a sustainable and collaborative relationship. Some common steps and
elements have been identified that have ensured successful and sustainable
partnerships in learning. These stories show that a small project in one area of
the curriculum can lead to a wide range of other positive interactions between
the school and the local Aboriginal community.
This resource is aimed at enhancing the capacity of schools to engage with the
local Aboriginal community by creating an environment in which this can
happen. Leadership and commitment underpin the success of these projects at
all levels within the school and community. We wish you well on your journey.

Cindy Berwick
President
NSW AECG Inc

Dr John Bennett
General Manager
Office of the Board of Studies NSW
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Introduction
This handbook works with The Journey’s Just Begun DVD to facilitate the
development of curriculum-based projects through schools working in
partnership with local Aboriginal communities. The project process should be
seen as a journey, and underpinning this is a belief in the importance of direct
involvement of local Aboriginal communities in the school’s educational
programs.
The DVD highlights five steps to assist schools and communities in achieving
and sustaining localised school and community partnerships. They are:
●

Building on the aspirations for change

●

Building relationships

●

Planning together

●

Sustaining commitment

●

Benefiting from positive outcomes.

While watching the DVD you will see this symbol
at key points. When you
see this symbol you should pause the DVD and go to this handbook for further
information and tasks to complete. The DVD and this handbook should be used
as a package to guide the development of curriculum-based projects in schools.
Completion of the tasks will assist in the development of a community–school
Project Action Plan. It is recommended that schools wishing to embark on a
genuine program with Aboriginal people should refer to the book Working with
Aboriginal Communities: A guide to community consultation (Board of Studies
2008) which can be downloaded from <http://ab-ed.boardofstudies.nsw.edu.au>.
It contains advice that will further develop understanding of the protocols of
working with Aboriginal people and communities.
This journey begins with the coming together of teachers with parents and
community members who see the need to bring about substantial changes to
current teaching and learning practices. Often schools and communities
acknowledge the need to investigate fresh approaches that engage all students
and are particularly responsive to the needs and aspirations of Aboriginal people.
School–community partnerships are a crucial means of improving the long-term
educational outcomes for Aboriginal students.
The school projects highlighted in the DVD focus on Aboriginal Languages K–10
and Mathematics K–8; however, the process described in the DVD and the
support materials in this handbook can be used to enrich all school projects in
any aspect of the curriculum. The key focus is schools working with Aboriginal
communities.

Who is this package for?
This package can be used by a range of people, including:
●

Leaders in the local school community

●

Regional Department of Education and Training or Catholic Education
Office staff and other educators
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●

Aboriginal community members

●

Local or regional AECG representatives

●

School executive and school staff, including Aboriginal Educators and
teachers.

Often people from these groups will come together to jointly chair and initiate
meetings to consider the type of project they may wish to embark on.
It is crucial to note that these projects will only be successful if a meaningful
partnership is built between the school and the local Aboriginal community. The
role of Aboriginal parents and community members must be genuine and valued.
The local and/or regional AECG will also have a significant part to play in this
process.

Projects highlighted in the DVD
While viewing the DVD you will meet four schools and communities in NSW who
are making the journey to change together.
Broulee Public School in the NSW South Coast and St Joseph’s Primary School
Walgett in north-western NSW have been using Aboriginal Languages as the
main focus of their curriculum engagement.
Gilgandra Public School and Gilgandra High School in central-western NSW have
been developing a Mathematics in Indigenous Contexts program, with combined
school and community resources.
Each school highlights the challenges and the successes, and exemplifies five
key steps in establishing sustainable school–community partnerships. More
information about these projects is in this handbook (pp 10–13).
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Where to from here?
Each school and community will make this journey in their own unique way.
However, this handbook outlines a series of activities you can complete to help
with developing a Project Action Plan. This plan will ensure you have carefully
considered all of the important aspects of undertaking a project in partnership
between the school and the local Aboriginal community.
Take some time to read the project summaries from the four schools featured in
the DVD. These projects show that, through careful planning and consultation,
great outcomes can be achieved.
Then start watching the DVD. When you see this symbol
, return to the
handbook and complete the tasks to help build your project plan.
Again, we recommend that you read the book Working with Aboriginal
Communities: A guide to community consultation (Board of Studies, 2008) for
advice on further developing an understanding of the protocols of working with
Aboriginal people and communities.

Develop a
program
that is
achievable,
follows a
logical
sequence
and is
significant in
terms of
what you
want to
achieve.
Peter Whalan

Developing the Project Action Plan
Each activity in this handbook links to the development of the Project Action
Plan (Appendix 2). The activities are designed to support your project team to
develop a plan that is structured, relevant to school and community needs,
achievable, and collaborative.
It is recommended that you complete all the activities to ensure you have
carefully considered each aspect of your project. The activities may be
completed as part of a one-day or two-day professional learning opportunity or
as a series of regular meetings over a period of time.
You have now taken the first step to building a stronger relationship between
the school and the local Aboriginal community.
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Project Summaries
The DVD features four schools that have worked on curriculum projects with
their local Aboriginal community – a summary of each project is included below.
For more information about these projects, visit the Aboriginal Education
Contexts website http://ab-ed.boardofstudies.nsw.edu.au

Broulee Public School – Dhurga Language Project
Syllabus

Stage of learning

Aboriginal Languages
K–10

Stages 1–3

Who was involved?
School Principal
Aboriginal Teachers
Aboriginal Education Officers
Local Community Members
Linguist
BOS Aboriginal Curriculum Unit

Broulee Public School, together with Vincentia High School, participated in
Aboriginal Languages workshops facilitated by the Board of Studies in 2004–
2007. Both schools continued the background research needed to begin a large
project such as an Aboriginal language program. While staff at Broulee Public
School became increasingly keen to get started, the language is at a very early
stage of reclamation and required more work with other people to develop a
wider range of necessary language resources. At the same time as beginning a
language program, therefore, the language is also undergoing some
reconstruction and resources are being produced. In many ways, however, this
allows for a close relationship between the linguist and the team members, as
they are truly working together to reclaim the language.
‘I think we’re really lucky. One of the keys I think to the success of our
program has been having two trained teachers, two teachers who are
already in our school, who are of local Aboriginal descent. I think that’s a
key to our success, because they are trained teachers and they are able
to learn and speak the language as community members as well.’
Jeff Ward, Principal, Broulee Public School
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St Joseph’s Walgett – Yuwaalaraay/Gamilaraay Language Project
Syllabus

Stage of learning

Who was involved?

Aboriginal Languages
K–10

Stages 1–3

School Principal
Aboriginal Education Officers
Local Community Members
Linguist
BOS Aboriginal Curriculum Unit

Aboriginal
people are
committed
to education
and to
improving
outcomes
for their
kids. They
want them
to succeed
at school.
They want to
be part of
the process.
Dave Ella

The Yuwaalaraay/Gamilaraay Language Program at St Joseph’s Walgett is one
of the most established Aboriginal Languages programs in NSW. Brother John
Giacon has provided linguistic and teaching support to the program since 1994.
He and the principal, Brother John Wright, have worked with local parents and
community members to develop and deliver a language program across the
whole school. John Brown and Karen Flick, the language teachers, have been
instrumental to successfully establishing this program.
‘One of the most positive things for me is the language itself with the
students and how they indulge in learning it. It’s used in basically
everyday activities at the school and outside the school. If I run into one
of my students down the street they don’t say “Hello JB” or “How you
going JB”. I’m greeted in the traditional Aboriginal way of it, saying,
“Yaama JB”. And if I say “Gabagaba nyinda?” they’ll say, “Gaba” back to
me. So basically I think that’s really great.’
John Brown, Community Language Teacher
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Gilgandra HS & PS Mathematics in Indigenous Contexts Project
Syllabus

Stage of learning

Who was involved?

Mathematics K–6

Stages 3–4

School Principal

Mathematics 7–10

Teachers
Aboriginal Education Officers
Local Community Members
BOS Aboriginal Curriculum Unit

The initial part of the Mathematics in Indigenous Contexts Years 6–8 project
that was completed in 2003 provided an opportunity to develop an
understanding of the issues faced by Aboriginal students and their schools as
they make the transition from Year 6 into Year 7. The project used the
development of culturally and contextually appropriate multi-stage teaching
units for Mathematics as the strategy to engage teachers and community.
To achieve this, schools, teachers and Aboriginal Education Officers (AEOs)
were supported by experienced teachers and university mentors who acted as
critical friends to each school program. They assisted the school teams to
engage with the Aboriginal community members in the development of this
context-based curriculum.
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Though there had been a history of interschool collaboration in Gilgandra,
schools reported there had been only limited contact with members of the
wider Aboriginal community. The established relationship between the schools
allowed planning and development to begin without delay and generated an
energy and enthusiasm for the task that lasted throughout the project.
Momentum was not unduly slowed even when illness caused a change of AEOs
early in the project. The role of the AEO in making links with community
members and encouraging their participation was a major focus of the project.
Members of the local Aboriginal community, including from the Land Council
attended most of the team meetings and this contributed greatly to the
partnership developed between the learning team and the local Land Council.
Throughout the project, community members shared local knowledge and
histories, contributed to planning and development and participated in a day at
‘The Pines’, an important landmark for Aboriginal people in Gilgandra.
The 2004 project at Gilgandra used the Aboriginal Cultural Centre at Balladoran
for their Mathematics project. Balladoran is another site where the local
Aboriginal community lived both before and after the huge flood of 1955. A very
large number of community members joined the students for the day and
accompanied each group to activities and provided background information
about the traditional use of each structure and artefact.
An unintended, but very significant, outcome of the Mathematics projects has
been the increased involvement of parents and community in a number of other
school projects.
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Having the
Aboriginal
community
involved
with the
school
impacts on
the rest of
the
community
and gives a
presence to
the local
Aboriginal
culture.
Waine Donovan
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The journey’s just begun

Part 1:
Building on aspirations – coming to the table
The focus of this section is on establishing authentic collaboration between
schools and Aboriginal communities that is genuine and sustainable.

Some questions to consider:
●

Collaboration between the school and the community – what does it really
mean to you?

●

How do you identify a need – what is the fundamental issue that you want
to address?

●

What do the school and community want to achieve?

●

Who are the key players – who needs to be involved?

●

Developing and articulating a vision of the future – how would you like it to
look for your school, community and students?

Strategies for getting started
●

Consider engaging a critical friend and/or a community guide or facilitator.

●

Allow time to gain clarity in your program. It will not happen overnight.

●

Prioritise actions and work on the critical issues and take the time to
ensure that all stakeholders have agreed on the project aims and
outcomes.

Achievements
By using strategies such as these, schools and communities will be better able to:

We needed
to identify
areas of
learning
need, so
we sought
outside
collegial
support,
advice and
critical
feedback to
keep us on
track.
Peter Whalan
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●

identify and clarify program needs

●

consider the roles and responsibilities of the participants, and

●

develop effective actions or approaches.

Suggested activities for Part 1
Watch the Introduction and Part 1 of the DVD.
Activity 1.1

Allow

Link to Action Plan

Resources needed

What’s the Big
Idea

30
minutes

Establishing a project
idea

Activity Sheet 1.1

This activity will assist in the development of a project idea.
Work in small groups to think about what each speaker had to say. Write this in
the box under their name on Activity Sheet 1.1.

We want the
community
to come into
our school;
at the same
time we
want our
school to
become part
of the local
community.
Jeff Ward

Once you’ve completed this, talk about what messages each of the speakers
had in common – write this over the middle oval ‘What’s the Big Idea?’
Bring all the groups back together and compare ‘big ideas’.
Activity 1.2

Allow

Link to Action Plan

Resources needed

Think-Pair-Share
It’s a Knockout

30
minutes

Establishing a project
idea

Post-it notes and
Activity Sheet 1.2

Think
Ask all participants to think about a curriculum-based (classroom teaching)
project they believe would have a positive impact on the school, and that they
would like to be involved in planning and implementing. Each person will write
one or two ideas on a post-it note. Allow about 5 minutes.

Pair
Participants now move into pairs, and discuss their ideas. If some of their ideas
are the same, consolidate these on one post-it note. Allow some time to discuss
the thinking behind the ideas and agree on which ones to move to the next
round of discussion.

Share
The group comes back together as a whole. A member of each pair will bring
their post-its to the front of the room and place them on the wall in a vertical
line, giving a brief explanation of the idea and the curriculum link. Some pairs
may have a few ideas, some pairs may only have one.
Once each pair has reported there will be a vertical line of post-its with lots of
project ideas. If some of the ideas are similar, group them together.

It’s a Knockout
This activity works like a sporting knockout event – see Activity Sheet 1.2.
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The first round will be easy – knock out some of the ideas that overlap. The
post-it that best captures the idea moves forward. There can be some
discussion around some of the other ideas. Do they focus on curriculum? Do
they have links to the school plan? Do they reflect the unique knowledge and
expertise of the local Aboriginal community?
Depending on the level of discussion and consensus, this process could take
more or less time.
At the end of the process the group will have selected a project to undertake.
Note: Ensure the ideas that were put aside during this process are kept – they
will be used again in Part 5.

Activity 1.3

Allow

Link to Action Plan

Resources needed

Choosing your
team

20
minutes

Establishing the
project team

Project team template from
Project Action Plan (see
Appendix 2)

Now that the group has developed a project idea, it is important to consider
who will be part of the project team. This will involve both school staff and
members of the local Aboriginal community. It is also worthwhile considering if
you may need some additional team members at key points in the project to
provide unique expertise.
Use the table on the second page of the Project Action Plan (Appendix 2) to list
the people who will be a core part of the project team. Think carefully about
what role people will play in the project. (Once the Project Action Plan has been
developed this list of roles can be revisited.)
Also take this time to record the contact details for all of the participants. This
will be useful in establishing contact as needed, particularly for people who do
not regularly work at or visit the school at this time.

18

Developing Your Project
Part 2: Building partnerships –
foundations for success

The journey’s just begun

Part 2:
Building partnerships – foundations for success
Once your school and community have decided together to make a change, the
next step is to build the relationships that will help facilitate it.
How can your school involve the community and bring the community into the
classroom? It is important to respect the various school and community areas
of expertise and knowledge and the contribution all players can make to the
program.

Some questions to consider
●

How you can break through the barriers? Sometimes these are structural
and sometimes there are personal issues that need to be addressed.

●

How you can identify key people for support and recognise people’s skills,
strengths and inputs?

●

How do you build genuine links, both personal and professional, that are
built on trust and reciprocity?

Strategies for getting started

By working
with the
Aboriginal
community I
have learnt
that there is
a wealth of
untapped
knowledge
and skills
which the
school didn’t
know.
Harry Langes
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●

Do not rush the process. Start small.

●

Mediate meetings in and out of the school.

●

Work with key community and school members.

●

Have regular discussions to achieve clear and common understanding
about your project objectives and strategies.

●

You will have setbacks, but understand why.

●

Follow through on the agreed strategies.

●

Build in expectations of success that are achievable and divest control
and ownership to build a broader base of support.

Achievements
By using strategies such as these, schools and communities will be:
●

building a close and trusting team

●

developing strong objectives for the project

●

linking to the broader community, and all of these should be

●

addressing the learning needs of students.

It is also important to be mindful of issues relating to intellectual property.
Aboriginal people are the owners of their languages, culture, history, knowledge
and stories, and any publications arising from the project must take this into
account.

What a
community
language
teacher
brings to a
program is
their
background
knowledge.
They know
where they
come from,
their land,
their people.
Karen Flick

Suggested activities for Part 2
Watch Part 2 of the DVD. Ask the group to identify some of the key strategies
identified by the speakers, and some of the challenges they faced.

Activity 2.1

Allow

Link to Action Plan Resources needed

Getting to know
you … fast!

20 minutes Building the
(depending project team
on size of
team)

Chairs in facing pairs –
enough for all team
members

This activity will assist participants to get to know each other.
Sometimes people feel uncomfortable standing in front of a group and talking
about themselves. This activity will allow all members of the team to get to
know each other in a less daunting setting.
Using the same model as ‘speed dating’, all members of the team will be seated
in rows facing another team member. The facilitator will get pairs to spend two
minutes to tell the person opposite a few things about themselves – perhaps
their relationship with the school, where they come from, their family etc.
After each pair has had their four minutes, the people seated on the left will
move one seat to the right, and talk to the next person, using the model above.
Repeat this process until everyone is back their original seat.
An alternative is to have pairs spend a little more time (approximately five
minutes each) interviewing each other, then reporting back to the remainder of
the group what they have found out about their ‘partner’. In particular people
can comment about the most interesting things they found out about their
partner and what they believe has motivated their interest in being involved in
this project.
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Activity 2.2

Allow

Link to Action Plan

Resources needed

Pros, Cons and
Questions

20
minutes

Reviewing the
project topic

Activity Sheet 2.2

This activity will assist in ensuring everyone has a shared understanding of the
project aims and agrees with the project proposal.
Using the activity sheet, brainstorm the pros and cons of the project that has
been selected. Discussion may lead to some unanswered questions, which can
be placed in the ‘questions’ column.
Once this process has been completed, discuss the comments in the ‘cons’
column. Work through each comment, talking through some strategies to
overcome these problems, or revise the scope of the project.
Then, work through the questions. Ensure that the questions have all been
answered, and that everyone is in agreement about moving forward with the
project.

Activity 2.3

Allow

Link to Action Plan

Resources needed

Our Aim

45
minutes

Developing the
Project Aim

A4 and A3 paper, marker
pens

This activity will assist the group to develop the Project Aim.
Provide each team member with a piece of A4 paper. Give them five minutes to
draft an aim for the project.
Once complete, move team members into groups of four to discuss their draft
aims. The group will work together to develop a new draft incorporating
everyone’s ideas. Allow around 10–15 minutes. This next draft should be written
on A3 paper.
Post the A3 draft aims around the room (the number of drafts will depend on the
number of team members participating). Ask people to walk around and read
each aim, and discuss them as they go.
Once everyone has had time to read all of the drafts, bring the group back
together, and work as a team to develop a final aim. Record this on the Project
Action Plan.
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Part 3:
Planning together – learning from each other’s
expertise
In this section you will focus on developing your Project Action Plan.
To ensure the project is effective, it is important that the project is linked to
the School Plan, and is also a priority for the local Aboriginal community. The
project should also be aspirational, yet realistic.

Some questions to consider
How will you ensure:
●

progressing purposefully but slowly?

●

empowerment of the community at this critical stage through ‘real’
involvement?

●

genuine collaboration at this point? It depends on:
● the relationship between the community and the classroom teacher
● the invitation to participate such that community members are
confident, and are engaged in the teaching and learning in a way that
acknowledges their areas of expertise

●

milestones are identified?

●

planning for acquisition of appropriate resources, both human and physical
is adequate?

Success in achieving project outcomes and maintaining relationships comes
with regular and effective planning, and hinges on both the leadership and the
advocacy from all team members.

Strategies for getting started

Schools
need to look
at their
culture, to
include
Aboriginal
people
within the
processes of
schooling
and decision
making.

●

You will need to break down complex tasks. This will help all team
members prioritise collective and individual activities and allow them to
understand their role in achieving overall success.

●

Create a timeline with milestones to manage the project and evaluate key
steps. Gather evidence of your success along the way.

●

Look at what resources are available.

Achievements
By using strategies such as these, schools and communities will have:
●

developed a concise plan, and

●

access to broader community resources.

Dave Ella

Suggested activities for Part 3
Watch Part 3 of the DVD.
While watching, use Activity Sheet 3, a Venn diagram, to identify (a) the
contributions of the projects in the DVD to the school and to the local
Aboriginal community, and (b) the areas where these benefits overlapped.
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Activity 3.1

Allow

Link to Action Plan

Resources needed

Project Map

30
minutes

Developing
Milestones

Activity Sheet 3.1

This activity will involve all members of the project team working to develop the
Project Action Plan.
Using Activity Sheet 3.1, write your project aim in the start box. Then, working
backwards, develop the key milestones that will demonstrate you have had
success in your project, until you get to the first milestone.
This process will provide a ‘map’ of the project, demonstrating the key aspects
of the project.

It is
important
that the
Aboriginal
community
is involved in
the whole
school
planning,
especially
when it
comes to
programs
that involve
their own
culture.
Kerry Boyenga

Activity 3.2

Allow

Link to Action Plan

Resources needed

Action Plan

2 hours

Development of
actions and
indicators

Project Action Plan
template (Appendix 2),
computer, data projector
OR A3 copies of template,
completed Activity Sheet
3.1

This activity will complete the first page of the Project Action Plan template and
the Training Plan.
Depending on the size of the project team, it is possible to develop the Project
Action Plan as a whole group, by projecting the plan on a screen and having one
member type the information directly into the template; or, using the project
map developed in Activity 3.1, one key milestone could be allocated to a small
group to develop actions, indicators, team members responsible, completion
date and resources required.
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Remind all team members of the SMART principles, and ask them to review
each milestone/action/indicator as they are developed to ensure they are:
●

Specific – is each part of the project is well defined?

●

Measurable – are the indicators able to be easily measured?

●

Achievable – is this realistic within the time and resources available?

●

Relevant – is there a clear link to the curriculum and community interests?

●

Timed – do all aspects of the project have a clear timeline for completion?

Once this has been completed, it is important to review the tasks that have
been allocated to each of the team members and consider if they have the
necessary knowledge and skills to complete this work.
In many cases, people will require additional support, which may be formal
training courses such as web design, or skill building assisted by other
members of the team – for example, familiarisation with the syllabus being
used. Complete the training plan at the end of the Project Action Plan to ensure
that all team members have access to any training required.

Activity 3.3

Allow

S.W.O.T. Analysis 1 hour

Link to Action Plan

Resources needed

Assessment of
Completed Project Action
Project Action Plan Plan, Activity Sheet 3.3

This activity will allow some reflection on the Project Action Plan that has been
developed.
Using Activity Sheet 3.3, work as a group to brainstorm the strengths and
weaknesses of the Project Action Plan. Then consider the opportunities and
threats.
If any interesting opportunities arise from the discussion, either add these to
the Project Action Plan or keep these ideas for another project. If any
significant threats to the success of the project are identified, go back to the
Project Action Plan and introduce some measures to reduce the threats.
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Part 4:
Sustaining the commitment – building a broader
ownership of the project
Now you have your project in place and all the players participating, the next
challenge of the journey is keeping it going. Just how do you sustain
commitment and enthusiasm?
The key challenge is to develop strategies that allow for change so that the
project can evolve and be sustained even when team members move on.

Some questions to consider
●

How can you forge broader community links that grow the project both
outside and inside the school?

●

Is there a focus on the key community leaders, ensuring that they are
informed and involved?

●

Have you involved other teachers and schools and encouraged them to be
part of the process?

Strategies for getting started
●

Building a broad base of support adds to those who feel they have a stake
in the success of the program.

●

You can never fully anticipate all the directions that your project will take.
Grasp new possibilities and build on them.

Achievements
Take the opportunity to reflect on some of the positive outcomes of your
project. You should see:

You can’t
move
without
community
support. We
have to
move slowly,
to build up
community
confidence
in the
language, to
go ahead in
the school.
Br. John Wright
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●

professional growth for teachers and community members

●

everyone to benefit, staff and students in the sharing of knowledge

●

that your community and school will have established a deeper
understanding of important issues and new solutions to them

●

that the two-way respect of cultures developed through the program will
be enriched by the connections made by the school and community.

Suggested activities for Part 4
Watch Part 4 of the DVD.
List some of the key advice on sustaining the project and building/maintaining
relationships to ensure projects are sustainable.
Activity 4.1

Allow

Link to Action Plan

Resources needed

Communicating
the message

30
minutes

Project Plan
Evaluation

Activity Sheet 4.1

This activity will assist in developing a plan to let everyone in the school and
local community know about the project.
Often it is easy to describe the work that is happening in schools and
communities in terms of the products of a project, or project outcomes. Much
of this information will come from your Project Action Plan and Evaluation.
However, explaining the more personal and human outcomes of a project can be
more difficult. The task below will help you think about the people involved in
the project.
Using the activity sheet, brainstorm some key words that describe:
●

what the project looks like (eg Aboriginal community members in
classrooms working with students and teachers)

●

what the project feels like (eg sense of achievement)

●

what the project sounds like (eg positive stories being told at community
events, staff meetings and in the playground).

Just take it
easy. If you
went to
someone
and get a
negative
outcome,
just
continue,
work out
another
way of
approaching
them.
Henry Louie

This will help your team build a broader support base, and consider ways in
which the work can be shared at AECG meetings, in school newsletters or at
staff meetings.

Activity 4.2

Allow

Link to Action Plan

Resources needed

Celebrating
success

30
minutes

Project Plan
Evaluation

Paper, pens
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This activity will allow the project team to identify some ways of celebrating
the successes of the project in the school, local Aboriginal community, and
beyond.
The initial step in celebrating the success of the project is for the team to
identify the highlights and best outcomes from the project.
●

Analyse these in terms of their effect on the partnership, students,
teachers and the community.

●

Have team members brainstorm the best three to five things to come out
of the project.

●

Discuss whether all of these were intended, or did they emerge along the
way?

●

Discuss and identify the key ingredients and measure of the project’s
success.

Having achieved this understanding, have three sheets of paper titled:
1.

Celebrating at school

2.

Celebrating in the community

3.

Celebrating beyond

Break the project team into three groups and give each group one of the
sheets, allowing them 10 minutes to brainstorm some ways in which the
project work can be publicised and celebrated.
After 10 minutes, the sheet moves to the next group, and the process repeats.
Now each group has had an opportunity to share their ideas on how to
celebrate the successes of the project.

Commitment
is about not
giving up.
Take it one
day at a
time. Build
on the
people
who are
interested.
Leanne Morris
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Post the sheets on the wall and discuss which of the strategies would be most
effective and could be achieved within a reasonable time frame.
Remember, the purpose of celebrating success is twofold. It is important for
the project team to be acknowledged and reflect on what has been achieved.
Celebrating is also the first step to sustaining momentum and success – as
more people in the school and the community become aware of what is
happening, more people will want to become involved.
Use the information from Activity 4.1 and the project plan to draft messages for
the school newsletter, Aboriginal community newsletters, local/regional AECG
meetings, and other forms of communication.

Developing Your Project
Part 5: Benefiting from positive
outcomes – growth, change
and respect
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Part 5: Benefiting from positive outcomes – growth,
change and respect
Each school will have its own journey, responding to its own unique needs, and
being able to call upon its staff, students and community to support locally
designed initiatives that meet the educational and cultural needs of Aboriginal
students in the environment of the 21st century.
The work of schools and communities across the state has demonstrated that
there are some common principles and steps, but there is no single way of
approaching school and community partnerships.
However each of you must find your own way of making empowering and
engaging decisions that will effect positive and sustainable change.
Issues that you might wish to consider when considering about where to take
your project:
●

What were the outcomes that you had considered as being successful for
students, parents/community and teachers?

●

What have you learnt, and are you interested in projecting it into a second
phase?

●

Does it need to be implemented more widely in/out of the school?

●

Has the project had the desired impact in establishing:
● better community school partnerships?
● professional growth?
● positive student engagement/performance?

Suggested activities for Part 5

When this
program
involved the
Aboriginal
community
in the
planning and

Watch Part 5 of the DVD.
Activity 5.1

Allow

Link to Action Plan

Resources needed

Where to from
here?

1 hour

Next steps –
Project Evaluation
Plan

Project Evaluation Plan
template, post-it notes from
Activity 1.2

Once the project has been evaluated, consider the areas of the project that
were most successful and most challenging.
Return to the post-it notes used in Activity 1.2 to consider ideas for the next
project.
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Appendix 1: Activity Sheets

Peter

Waine

Leanne

Write it here!

What’s the
Big Idea?

Activity 1.1 – What’s the Big Idea?

Dave

Harry

The journey’s just begun

Tania
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Activity 1.2 – It’s a Knockout
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Pros
Cons

Activity 2.2 – Pros, Cons and Questions

Questions
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School

Both

Community
The journey’s just begun

Activity 3 – Venn Diagram – Contributions to the school and the local Aboriginal community
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Project aim

Activity 3.1 – Developing Milestones

Link to school plan:

Syllabus outcomes:

The journey’s just begun
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Weaknesses

Threats

Strengths

Opportunities

Activity 3.3 – S.W.O.T. Analysis
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Sounds like

Activity 4.1 – Communicating the message

Looks like

The journey’s just begun

Feels like
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Appendix 2: Project Action Plan

Action/milestone

Link to school plan and
targets

Syllabus(es)

Project aim

Project title

Indicators

Appendix 2 – Project Action Plan

Team members

Syllabus outcomes

responsible

Project Action Plan
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Completion date
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Position

Position

Name

Name

Appendix 2 – Project Action Plan

Key role

Training plan

Key role

The project team

Training required

Address/email
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Ideas for training

Phone number
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Action/milestone

Link to school plan
and targets

Syllabus(es)

Project title

Indicators

Appendix 2 – Project Action Plan

Outcome

Syllabus outcomes

Areas for improvement

Project Evaluation Plan
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Next steps

44

